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	Domain
	Key Stakeholders
	Attitudes and Skills Necessary to Contribute to Success 
	Internal and External Support Systems that contribute to Success
	Action Steps that Stakeholders Need to Take 

	
Technical 
	
- Special education teachers
- General education teachers
- Service providers (SLPs, OTs, etc.)
- Building administrators

	
- Ability to interpret MTSS and IEP data effectively
- Fluency in UDL and inclusive instructional design
- Understanding of IDEA, FAPE, and LRE
- Skill in using tools that promote strengths-based, inclusive planning
	
- Inclusive IEP meeting templates
- UDL-aligned curricular frameworks
- Progress-monitoring platforms
- Scheduled pre-meeting collaboration time
	
- Redesign IEP forms to center inclusion, not just compliance (Minow, 1990)
- Train staff on using MTSS data to identify supports, not deficits
- Embed inclusive planning tools that prompt alignment with general ed content

	Personal
	- General education teachers
- Families
- Related service providers
- Building leaders


	- Belief in the value of inclusive education for all learners
- Willingness to share responsibility for access and achievement
- Reflective capacity to examine bias, culture, and assumptions around ability (Artiles & Kozleski, 2007)
- Communication skills to build partnerships with families and colleagues
	- Coaching on inclusive co-planning
- Pre-meeting supports for parents
- Space for professional dialogue and reflection
- Leadership that models inclusive values
	- Facilitate equity-focused PD on cultural assumptions and inclusive practices (Artiles & Kozleski, 2007)
- Provide family-friendly guides and pre-meeting support to elevate their role as team members
- Establish norms that value each voice in decision-making and interrogate power dynamics (Liasidou, 2011)

	Organizational 
	- School and district leadership
- IEP team members
- MTSS teams





	- Commitment to sustained inclusion work over time
- Strategic use of scheduling, staffing, and data systems
- Recognition that systems must be restructured—not simply layered with new initiatives (Liasidou, 2011)
	- Master schedule flexibility for collaboration
- District-wide commitment to inclusive education goals
- Accountability systems that monitor LRE placements and access equity
- Family and staff feedback loops
	- Protect time in master schedule for IEP planning and follow-up
- Align professional development calendars and MTSS systems with inclusive planning goals
- Use equity data (e.g., LRE placements by subgroup) to guide system-wide reflection and resource allocation (Minow, 1990; Liasidou, 2011)



