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1. Give an overview of the featured student (project names/geographic area) and their communication needs.
The featured student is Bobby, a 10-year-old fourth grader in the Intensive Resource Classroom of the Shawnee Mission School District. Bobby qualifies for special education services under the eligibility category of autism and demonstrates significant expressive communication needs. He currently uses an augmentative and alternative communication (AAC) device to support his communication. His spontaneous communication is limited, primarily restricted to requesting highly preferred items, such as dinosaurs, candy corn, or playdough. Bobby’s communication needs extend beyond requesting; he requires support to initiate, respond, and comment during social interactions. He learns best through visual and hands-on strategies, with auditory input alone being largely ineffective.
2. Talk about the identified communication needs (review ASCS-2 Results) which are connected to student needs addressed in this project.
Assessment using the Assessment of Student Communication Skills – Second Edition (ASCS-2) revealed that Bobby’s expressive language is considerably weaker than his receptive skills, particularly in social-pragmatic contexts. He infrequently initiates interactions and often relies on adult prompts or his AAC device for basic requests. Baseline observations indicated that he responded correctly to only 8–14% of communication opportunities during structured instructional sessions. These findings highlighted a clear need for targeted interventions to improve functional communication, increase independence, and enhance social engagement.
3. Identify the selected EBP and briefly describe how it was implemented.
The selected evidence-based practice for this project was Aided Language Modeling (ALM), an evidence-based strategy in which communication partners model the use of a learner’s AAC device while concurrently speaking aloud the corresponding words (AFIRM Team, 2014; Franzone & Collet-Klingenberg, 2010). ALM was implemented across eight structured sessions during 30-minute instructional periods. Staff modeled appropriate AAC selections while verbally labeling, provided systematic prompts at the start of instruction, and gradually faded supports. Motivating reinforcers, including dinosaurs, playdough, and candy corn, were used to maintain engagement, and fidelity was ensured through adherence to the AFIRM checklist and collaborative data collection between the special education teacher and SLP.
4. Briefly review the results – Was the intervention effective? Why or why not? What would you do differently if you had to do this assignment again?
The intervention was effective in increasing Bobby’s communicative responses. His independent communication rose from baseline levels of 8–14% to 56% by the final intervention session, demonstrating a clear functional relationship between ALM implementation and communication gains. Bobby expanded his communication functions to include commenting and responding, not just requesting, and frustration-related behaviors decreased. If this assignment were repeated, I would implement ALM across additional classroom activities and peer interactions and include more frequent fidelity checks to ensure consistent and precise modeling by all adult implementers.
5. What are the recommended next steps for this student to promote generalization?
To promote generalization, ALM should be applied across multiple communication partners, including peers, general education teachers, and family members. Instruction should be embedded in diverse school contexts such as recess, specials, lunch, and academic lessons. Incorporating communication opportunities during both preferred and non-preferred activities will promote spontaneous use of AAC. Continued family coaching and booster sessions for staff modeling practices will help maintain gains and support independence.
6. What were the challenges of implementing/assessing this project/intervention?
Challenges included maintaining consistent data collection across multiple sessions, ensuring high interobserver reliability, and managing environmental distractions that occasionally reduced Bobby’s attention. Coordination across multiple staff members required careful planning to maintain fidelity, and variability in Bobby’s engagement due to shifting interests occasionally impacted performance.
7. How might you apply what you learned from these experiences in your current or future practice?
This project reinforced the importance of aligning evidence-based practices with individualized student needs, embedding interventions into natural routines, and monitoring data systematically to evaluate effectiveness. In future practice, I will prioritize modeling communication in real-time contexts, collaborating with staff and families, and using data-driven decisions to adjust instruction. This experience also highlighted the importance of supporting generalization across multiple settings to ensure functional, meaningful communication gains.
8. What changes might be made to this assignment to improve the planning/implementation in an eight-week mini-semester?
For an eight-week mini-semester, sessions could be structured to allow for shorter, more frequent opportunities for practice and data collection, supporting consistent skill development. Pre-planning and collaboration with instructional staff would maximize opportunities for teaching and promote generalization across settings. Incorporating technology for real-time data tracking and progress monitoring could streamline fidelity checks and facilitate timely instructional adjustments. Additionally, embedding the selected evidence-based practice (EBP) across a variety of academic and social routines would likely enhance skill acquisition and support generalization for a broader range of learners.
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