



[image: ]
SPED 898 Literature Review Template
Domain 2: Content Knowledge & Instruction

	Article ONE

	APA Citation (3–5-year timeframe)

	Baker-Ericzén, M. J., ElShamy, R., & Kammes, R. R. (2022). Current status of evidence-based practices to 

     enhance employment outcomes for transition-age youth and adults on the autism spectrum. Current Psychiatry 

     Reports, 24(3), 161–170. https://doi.org/10.1007/s11920-022-01327-2

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_miscellaneous_2631863376

	Associated Competency

	Domain 2.1: Effect of evidence-based career & vocational transition

	Rationale (explain connection to above competency)

	This article aligns with Domain 2.11: Instruction in self-regulation, as it emphasizes the importance of teaching students to plan, monitor, and evaluate their own learning. In an inclusive classroom, this means providing supports and strategies that help students manage attention, regulate behavior, and take ownership of tasks. The research reinforces my practice of explicitly teaching self-regulation alongside academic skills, using student data and strengths to guide instruction that promotes independence and meaningful engagement.

	Article Purpose

	The purpose of this article is to review evidence-based strategies that combine instruction with self-regulation supports to improve student outcomes, particularly in reading comprehension. It examines how teaching students to set goals, monitor progress, and reflect on learning can enhance both academic performance and independent learning skills. This is important because supporting self-regulation helps students manage tasks effectively and become more independent learners.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Instruction paired with self-regulation improves learning outcomes. Teach students strategies for planning, monitoring, and evaluating their work while they practice academic skills.

· Assessment of self-regulation and comprehension informs instruction. Using multiple methods to track progress helps me adjust supports to meet each learner’s needs.

· Goal setting and self-monitoring increase engagement. Encouraging students to set goals and reflect on their learning fosters independence and accountability.
· Motivation and attitudes influence success. Checking in on how students feel about tasks allows me to provide encouragement and adapt supports.

· Instruction should be relevant and meaningful. Aligning self-regulation strategies with real-life learning tasks helps students apply skills beyond the classroom.

	Article TWO

	APA Citation (3–5-year timeframe)

	Syriopoulou-Delli, C. K., & Sarri, K. (2022). Video-based instruction in enhancing functional living skills of 

    adolescents and young adults with autism spectrum disorder and their transition to independent living: A review. 

    International Journal of Developmental Disabilities, 68(6), 788–799. 

    https://doi.org/10.1080/20473869.2021.1900504

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_journals_2756701321

	Associated Competency

	Domain 2.5: Instruction for independent life skills & adaptive behavior

	Rationale (explain connection to above competency)

	This article aligns with Domain 2.5: Use evidence‑based instructional strategies and resources to support learners with disabilities because it examines how video‑based instruction (VBI) can enhance functional living skills for adolescents and young adults with autism spectrum disorder (ASD). In an inclusive classroom, students often benefit from strategies that break down tasks visually and provide multiple opportunities to observe and practice skills. The article reinforces my understanding that systematic, visual, and individualized instructional approaches—such as video modeling and video prompting—can support diverse learners in acquiring meaningful functional and social skills beyond traditional lessons, 

	Article Purpose

	The purpose of this article is to review research on the use of video‑based instruction to teach functional living skills to adolescents and young adults with ASD. The authors analyzed 19 studies to explore what types of VBI were used, which skills were taught (e.g., social, daily living, vocational, academic), and how effective these instructional approaches were in improving learners’ performance. It highlights the role of visual instructional strategies in supporting skill development and transition to a more independent life for individuals with ASD

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Video-based instruction effectively teaches functional skills. Using visual models and step-by-step videos helps students learn complex routines and daily living skills. 

· Video modeling is highly effective. Showing clear demonstrations of skills allows students to observe, imitate, and practice successfully. 

· Combining video instruction with additional supports improves learning. Prompts, feedback, and reinforcement help students respond correctly and build confidence. 

· Skills generalize best when practiced across settings. Encouraging students to apply skills in multiple environments supports independence and real-world success. 

· Structured instruction and ongoing monitoring support progress. Deliberate planning, predictable routines, and consistent assessment ensure students master skills and maintain gains. 


	Article THREE

	APA Citation (3–5-year timeframe)

	Rollins, L. H., Sanders, S., Jolivette, K., & Virgin, A. S. (2022). Assessment of strategy instruction and self-

     regulation in reading comprehension: A review of the literature. Preventing School Failure, 66(4), 301–311. 

     https://doi.org/10.1080/1045988X.2022.2132198


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_informaworld_taylorfrancis_
310_1080_1045988X_2022_2132198

	Associated Competency

	Domain 2.11: Instruction in self-regulation

	Rationale (explain connection to above competency)

	This article aligns with Domain 2.11: Instruction in self-regulation because it highlights how teaching strategies combined with self-regulation supports can improve reading comprehension for students. In an inclusive classroom, supporting self-regulation helps students monitor their own learning, manage their attention, and take ownership of tasks. The article reinforces my practice of explicitly teaching students how to plan, monitor, and evaluate their work while using strategies, which builds independence and supports meaningful engagement with academic content.

	Article Purpose

	The purpose of this article is to review research on the use of strategy instruction combined with self-regulation to support reading comprehension. The authors analyzed 16 studies to examine how students’ comprehension, self-regulation skills, motivation, attitudes, and the social validity of interventions were assessed. The review emphasizes the importance of aligning instruction with evidence-based self-regulation practices and valid assessments to ensure students develop skills that transfer to independent learning.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• Strategy instruction paired with self-regulation improves comprehension. Explicitly teach strategies like summarizing and monitoring understanding while helping students track their own progress.
• Assessment of comprehension and self-regulation is essential. Using multiple assessment methods helps me understand students’ growth beyond just test scores and informs adjustments to instruction.
• Goal setting and self-monitoring support engagement. Have students set reading goals and reflect on their understanding to promote independence and accountability.
• Motivation and attitudes influence outcomes. Checking in on how students feel about reading and strategy use allows me to adjust supports to increase engagement and confidence.
• Instruction should be relevant and socially valid. Gathering student feedback ensures that strategy and self-regulation instruction feels meaningful and usable in real-life learning tasks. 


	Article FOUR

	APA Citation (3–5-year timeframe)

	Rashedi, R. N., Bonnet, K., Schulte, R. J., Schlundt, D. G., Swanson, A. R., Kinsman, A., Bardett, N., Juárez, P., 

     Warren, Z. E., Biswas, G., & Kunda, M. (2022). Opportunities and challenges in developing technology-based 

     social skills interventions for adolescents with autism spectrum disorder: A qualitative analysis of parent 

     perspectives. Journal of Autism and Developmental Disorders, 52(10), 4321–4336. 

     https://doi.org/10.1007/s10803-021-05315-y

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_gale_incontextgauss_ISR_A719402907

	Associated Competency

	Domain 2.12: Utilize student strengths to reinforce & maintain social skills

	Rationale (explain connection to above competency)

	This article aligns with Domain 2.12: Utilize student strengths to reinforce and maintain social skills because it highlights parent perspectives on technology-based interventions that support social competence in adolescents with autism spectrum disorder (ASD). In an inclusive classroom, leveraging students’ interests, preferences, and strengths — such as comfort with technology or visual learning — can make social skills instruction more engaging and effective. The article reinforces my practice of identifying each student’s strengths and intentionally integrating them into lessons to promote social interaction, peer engagement, and skill maintenance across settings.

	Article Purpose

	The purpose of this article is to explore opportunities and challenges in designing technology-based social skills interventions for adolescents with ASD, using parent perspectives to inform practice. The study focuses on how technology can support social-communication and self-regulation skills while highlighting the practical considerations and strategies that help students succeed. This is important because understanding and leveraging students’ strengths in intervention design can enhance engagement, motivation, and the long-term maintenance of social skills.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Technology can engage students in learning social skills. Using apps, video modeling, or interactive platforms allows students to practice social tasks in ways that connect to their interests and strengths.

· Leveraging student strengths increases relevance. Aligning social skills instruction with what students enjoy or excel at helps them participate more willingly and effectively.

· Consistent practice supports maintenance of skills. Integrating technology into predictable routines helps students reinforce social behaviors across settings.

· Celebrating successes builds confidence. Recognizing small achievements encourages students to continue applying social skills in peer interactions.

· Collaboration enhances outcomes. Involving families and specialists ensures that strengths-based strategies are consistent, meaningful, and reinforced both at school and home.


	Article FIVE

	APA Citation (3–5-year timeframe)

	Dargue, N., Adams, D., & Simpson, K. (2022). Can characteristics of the physical environment impact 

     engagement in learning activities in children with autism? A systematic review. Review Journal of Autism and 

     Developmental Disorders, 9(2), 143–159. https://doi.org/10.1007/s40489-021-00248-9

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_journals_2664707061

	Associated Competency

	Domain 2.1: Effect of evidence-based career & vocational transition

	Rationale (explain connection to above competency)

	This article aligns with Domain 2.1: Effect of evidence-based career and vocational transition supports because it highlights how physical learning environments influence student engagement — a key factor in preparing students for post-school goals. For youth with autism, being engaged during learning activities is essential for skill acquisition and independence. Understanding how elements like lighting, noise, and seating affect engagement helps me design classrooms that leverage students’ strengths, reduce barriers, and support meaningful participation, which directly connects to building skills for vocational and transition success.

	Article Purpose

	The purpose of this article is to review research on how characteristics of the physical environment — such as lighting, background noise, seating arrangements, and other sensory features — impact engagement in learning activities for children with autism. By synthesizing evidence across multiple studies, the authors examine how environmental modifications support task engagement and identify gaps that need further research. This information is valuable for educators designing classrooms that promote skill development, independence, and readiness for post-school outcomes.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Physical environment affects engagement. Adjusting lighting, noise, and seating can help students stay focused and participate more actively. 

· Sensory-friendly settings support learners with autism. Reducing distractions and aligning spaces with students’ sensory strengths promotes sustained engagement. 

· Engagement is essential for academic and transition success. When students are engaged, they gain skills that transfer to vocational and life‑skills activities. 

· Individualized adjustments improve outcomes. Observing and tracking each student’s response to environmental changes ensures supports meet their unique needs. 

· Documenting what works informs practice. Recording which adjustments increase engagement helps guide future classroom planning and supports evidence-based decision-making. 
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