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Inclusive Classroom Observation
This observation was conducted in a third-grade general education classroom at Roesland Elementary School, taught by Ms. A. The classroom consisted of 19 students and was observed during the morning math block. The purpose of the observation was to examine inclusive instructional practices within a general education setting, with particular attention to how students with diverse learning needs were supported during core instruction. The observation focused on classroom structure, instructional strategies, student engagement, and the role of support staff in promoting inclusive practices.
Description of Setting
The classroom environment was structured, organized, and clearly designed to support inclusive instruction. Desks were arranged to allow for both whole-group teaching and small-group collaboration, and materials were easily accessible to students. Classroom routines were well established, with clear expectations that supported student independence and engagement. Students with disabilities participated in the same routines and instructional activities as their peers, reinforcing their membership in the classroom community. Visual supports, classroom job assignments, and clearly defined personal spaces contributed to a predictable and supportive learning environment. Instruction occurred in a general education setting with one teacher leading instruction and a paraprofessional providing targeted push-in support for a student based on individual needs.
Evidence of Inclusion
Inclusive practices were evident throughout the lesson. Students with disabilities worked on the same grade-level objective as their peers rather than completing alternate or separate activities. Supports were embedded naturally within instruction and included visual modeling, manipulatives, verbal prompting, and multiple ways for students to demonstrate understanding. Technology, including a projector and iPad, was used to visually support instruction and student engagement. Peer support was facilitated through structured small-group work, allowing students to learn from one another while maintaining high expectations for all learners.
Student Engagement and Interaction
Student engagement was strong throughout the lesson. During small-group work, several students leaned in toward their peers to compare strategies, while Ms. A circulated and quietly checked in with groups as needed. At times, she asked students to hold up their work to share answers, allowing her to quickly assess understanding while keeping students engaged. Students were attentive during whole-group instruction and actively participated during independent practice. Peer interactions during the “We Do” portion were appropriate and structured, with clear expectations for collaboration. Students with disabilities were fully included in group activities and classroom routines. Ms. A consistently monitored engagement and provided support as needed, contributing to a positive and inclusive learning environment.
Role of Support Staff
A paraprofessional was present in the classroom to provide push-in support for one student as outlined in the student’s IEP. The paraprofessional’s role was focused on supporting that individual student rather than the class as a whole. Ms. A maintained instructional responsibility for all students, reinforcing inclusive ownership of the classroom while ensuring that the student receiving paraprofessional support remained included in the lesson and classroom activities.
Teaching Strategies and Teacher Demeanor
Ms. A’s teaching strategies and demeanor strongly supported inclusion. She was calm, soft-spoken, and consistent in her expectations, which contributed to a supportive classroom climate. Instruction was clearly scaffolded using the “I Do–We Do–You Do” model, and lessons were structured to provide multiple opportunities for practice and engagement. Visual supports, modeling, and technology were used to reinforce understanding, and peer collaboration was intentionally built into the lesson. Classroom-wide behavior expectations and a positive reward system were clearly displayed and reinforced.
Potential Obstacles
One potential obstacle to inclusion observed during the lesson was the increased noise level during small-group rotations, which could be challenging for students with sensory sensitivities or attention needs. Transitions between instructional segments occurred at a fairly quick pace, which may have required additional processing time for some students. While differentiation was present, much of the independent practice relied on written responses, which could pose challenges for students with language-based or fine-motor needs without additional response options.
Reflection and Analysis
Overall, this observation highlighted how intentional planning, and clear instructional routines can support inclusive practices within a general education classroom. Ms. A effectively embedded supports into instruction without lowering expectations or isolating students with disabilities. The lesson demonstrated alignment with Universal Design for Learning principles by providing multiple means of engagement, representation, and expression. The observation reinforced the importance of proactive lesson design and thoughtful grouping in supporting diverse learners.
Personal Insight and Connection to Course Concepts
This observation deepened my understanding of inclusive instruction and reinforced course concepts related to least restrictive environment and standards-based access for students with disabilities. Seeing how Ms. A embedded supports within the core lesson rather than adding them later influenced how I think about my own practice. Moving forward, I plan to be more intentional about pacing, sensory considerations, and flexible response options when designing lessons, ensuring that all students can meaningfully access grade-level content while remaining fully included in the classroom.


