SPED 785 Module 6 Assignment Response Template
Erica Grindinger
· Before you interpret scores, be sure you understand WHAT the test is measuring, and how you can USE ALL RESULTS to benefit the student.
· Your role is to interpret the test results and make them useful to the IEP team. If a student has strengths and identify how those strengths can be used to address areas of need.
· Review the video for guidance on how to use the resources.
	Interpretation Category
	Guiding Questions
	Responses

	Review of Assessments
	· Identify the assessments used (title, type of assessment, purpose of assessment).
	· Title: The Autism Diagnostic Observation Schedule (ADOS-2)
Type of Assessment: a series of semi-structured activities designed to assess a child's social and communication skills along with flexibility in response to environmental demands. 
Purpose: To gather observational information about an individual’s social communication functioning and behaviors, and difficulties that may be indicative of autism spectrum disorder.

· Title: The Wechsler Intelligence Scale for Children, Fifth Edition (WISC-VJ)
Type of Assessment: Individually administered assessment. Consists of ten primary subtests yielding four index scores and an overall composite, or Full Scale, IQ score (FSIQ).
Purpose: Assess an individual’s intellectual functioning. Assessment measures cognitive abilities related to verbal reasoning (e.g., vocabulary and comprehension), perceptual reasoning (e.g., visual-spatial processing and pattern recognition), processing speed, and working memory.

· Title: Vineland Adaptive Behavior Scales, Third Edition (Vineland -3)
Type of Assessment: A questionnaire measuring everyday life skills and what people can do without the help of others. (In this scenario, the questionnaire was filled out by the parents). 
Purpose: Measures skills for the following domains: Communication, Daily Living Skills, and Socialization skills.

· Title: Behavior Assessment System for Children, Third Edition (BASC-3)
Type of Assessment:  Teacher, Parent and Student Rating Scales for structured observation.
Purpose: To share information about individual's behavioral, social-
emotional, and adaptive functioning in the home and school environments.

· Title: Behavior Rating Inventory of Executive Function (BRIEF)
Type of Assessment: Questionnaire. A type of parent-report assessment tool that can also be administered by teachers, daycare providers, and informants.
Purpose: Assesses an individual’ executive functioning skills. Executive functioning is a concept referring to the processes required to maintain self-control over one's behavior and emotions while simultaneously completing tasks, staying organized, maintaining facts, shifting approach, and monitoring performance. Attention is an important component of executive functioning, as is cognitive flexibility, memory, problem solving, and planning.

· Title: Wechsler Individual Achievement Test, Third Edition
Type of Assessment: Norm-referenced test that can be administered to students from pre-kindergarten through grade 12. The test includes 16 subtests that combine to form seven composites, including oral language, reading, written expression, mathematics, and total achievement score.
Purpose: To measure previously learned knowledge in the areas of Reading, Written Language, Mathematics, and Oral Language. 

· Title: Kaufman Test of Educational Achievement, Third Edition 
Type of Assessment: An individually administered test that evaluates academic skills in reading, math, writing, and oral language.
Purpose: To help identify strengths and weaknesses, determine interventions, and understand achievement gaps. 

· Title: Clinical Evaluation of Language Fundamentals, Fifth Edition, Metalinguistics
Type of Assessment: Speech Sampling
Purpose: Assessment of articulation, voice, fluency, and oral motor abilities.

· Title: Sensory Profile 2
Type of Assessment: A standardized caregiver report measure. 
Purpose: Designed to document a child's
sensory processing patterns and, along with other information, assist in determining the extent to
which those patterns interfere with participation in home, school, and community settings.

	Student Strengths
	· Identify the feature student's strengths (refer to specific tests, report the results, interpret the results in non-technical language. Explain how the team might use the student's strengths to address areas of need. 
· Use data from the report to identify at least 3 student strengths
· Use numbers here "average range" is too vague a reference/summary.
· Use the conversion table above and the Bell Curve (Normal Curve, Percentiles, & Selected Standard Scores) to convert scores into a standard score and percentiles. 
· Describe how Bobby’s scores compare with what might be expected of a student of a similar age? Use numbers here "average range" is too vague a reference/summary. For example, Bobby's standard score of 92 is the 30%ile which means he did as well or better than 30% of the people who took the test, he did better than 29% of others who took the test, and 70% of others who took the test did better than he did. 
· What are the real-life implications of the score(s) in the classroom, home, or community setting (whichever is appropriate)? How might the need be manifested in the setting? How might the student’s strengths be used to address areas of need?
	· Bobby's Strengths Based on the WISC-V and Other Assessments:
1. High Fluid Reasoning (WISC-V Fluid Reasoning SS=126): This score indicates Bobby's exceptional ability to think logically and solve new problems, especially in situations that involve non-verbal reasoning. He excels at understanding abstract concepts, spotting patterns, and making sense of complex information without relying on prior knowledge.
· Bobby had a standard score of 126 which placed him in the 96th percentile. This means that Bobby did better than 95% of other individuals who took the test, and only 4% of individuals preformed at a higher level than Bobby. 
2. Visual-Spatial Skills (WISC-V Visual-Spatial SS=114): Bobby's visual-spatial skills are strong, meaning he can interpret and manipulate visual information, such as solving puzzles or understanding diagrams and maps. This strength indicates that Bobby can grasp visual concepts and see the "big picture" effectively.
· Bobby was in the high average range for his visual-spatial skills with a standard score of 114. This standard score converts to the 82nd percentile. This would mean that 17% of individuals scored higher than Bobby on this portion of the assessment, but Bobby scored as well as or better than 82% of individuals who took the same assessment. 
3. Math (KTEA-3 Math SS=110): Bobby's above-average math abilities demonstrate that he can perform mathematical operations and concepts well for his age. This indicates that his cognitive strengths support his math-related learning, which can be an asset in addressing other areas of difficulty.
· Bobby scored in the Average Academic Performance range in math. Bobby had a standard score of 110 which placed him in the 75th percentile. This percentile placement means that Bobby scored better than 74% of others who took the assessment, and 24% of individuals scored a higher score than Bobby. 

Classroom Setting:
· Strength in Fluid Reasoning (SS=126): Bobby’s ability to solve complex problems quickly and logically may allow him to excel in subjects that require critical thinking, such as math, science, and problem-based learning. He may understand new concepts more quickly than peers, which could make him an asset in group work where his strengths could shine.
· Need in Written Language (SS=81): His below-average score in written language suggests he may struggle with writing assignments, organizing his thoughts on paper, or spelling and grammar tasks. This could manifest as incomplete or poor-quality written work, frustration during writing tasks, or avoidance of activities that involve a lot of writing.
· Implications: Teachers might notice that Bobby becomes easily frustrated or disengaged during writing-heavy tasks, and he might need extra support with structuring his ideas. He may also show strong problem-solving skills in other areas, which can create a gap between his strengths and weaknesses.

Classroom Setting:
· Strength in Fluid Reasoning (SS=126): Bobby’s ability to solve complex problems quickly and logically may allow him to excel in subjects that require critical thinking, such as math, science, and problem-based learning. He may understand new concepts more quickly than peers, which could make him an asset in group work where his strengths could shine.
· Need in Written Language (SS=81): His below-average score in written language suggests he may struggle with writing assignments, organizing his thoughts on paper, or spelling and grammar tasks. This could manifest as incomplete or poor-quality written work, frustration during writing tasks, or avoidance of activities that involve a lot of writing.
· Implications: Teachers might notice that Bobby becomes easily frustrated or disengaged during writing-heavy tasks, and he might need extra support with structuring his ideas. He may also show strong problem-solving skills in other areas, which can create a gap between his strengths and weaknesses.
Community Setting:
· Strength in Social Interaction (SLOT-A SS=106): Bobby has average social interaction skills, meaning he’s capable of engaging in social situations and interacting appropriately with peers. In familiar environments, he might blend in with other children socially and participate well in activities that require teamwork, especially if they involve problem-solving or visual tasks.
· Need in Socialization (Vineland-3 Parent SS=66, Teacher SS=73): Despite his average social interaction abilities, his lower socialization scores suggest he may struggle in more complex or less structured social situations, especially outside of the classroom where interactions are less predictable. He might have difficulty making or maintaining friendships, engaging in group conversations, or understanding social nuances, such as body language or sarcasm.
· Implications: In community settings like sports teams, clubs, or group outings, Bobby might seem withdrawn or anxious in larger or unstructured social groups. He may have trouble initiating conversations or maintaining relationships, and this could limit his participation in group activities.



	Student Needs
	· Use numbers here "average range" is too vague a reference/summary.
· Use the conversion table above and the Bell Curve (Normal Curve, Percentiles, & Selected Standard Scores) to convert scores into a standard score and percentiles. 
· Describe how Bobby’s scores compare with what might be expected of a student of a similar age? Use numbers here "average range" is too vague a reference/summary. For example, Bobby's standard score of 92 is the 30%ile which means he did as well or better than 30% of the people who took the test, he did better than 29% of others who took the test, and 70% of others who took the test did better than he did. 
· What are the real-life implications of the score(s) in the classroom, home, or community setting (whichever is appropriate)? How might the need be manifested in the setting? 
· What EBPs might be appropriate for the team to consider addressing the needs associated with the given scores? 
	Bobby's Areas of Need:
· Written Language (KTEA-3) Bobby’s score in written language is below average, indicating a significant weakness in his ability to express ideas in writing. This suggests difficulties with spelling, grammar, sentence structure, and organizing written work.
· Bobby scored in the below average range with a standard score of 81. This standard score coverts to 10% percentile. This is a very concerning score. This means that 89% of the individuals that took the assessment scored higher and performed at a higher level than Bobby did. Bobby only scored as well as or better than 10% of the individuals that took the assessment. 

· Working Memory (WISC-V): Although Bobby’s working memory score falls within the average range, it is lower than his other cognitive scores, and his percentile ranking shows this as a red flag area. This gap suggests that Bobby may have some difficulty holding and manipulating information in his mind, particularly in more demanding tasks such as multi-step problem-solving, following multi-step instructions, or organizing his thoughts.
· Bobby had a standard score of 97 in working memory. This is in the average range, but it places Bobby in the 42nd percentile. This is a red flag. This shows that 57% of individuals that took this assessment scored higher than Bobby. Bobby only did as well as or better than 42% of individuals that took the assessment. 
· Socialization (Vineland-3) Bobby’s socialization scores indicate below-average abilities in navigating social interactions, particularly in less structured or unfamiliar social situations. This might manifest as difficulty making or maintaining friendships, reading social cues, or understanding nuances like tone or body language.
· Socialization Parent SS=66, Teacher SS=73 
The standard scores from the parents and teacher or 66 and 73, placed Bobby in the 1st percentile and the 4th percentile. Meaning that depending on which report (parent or teacher), 95%-98% of individuals scored higher in this area verse Bobby. This is a red flag and shows that Bobby needs to have the team look strongly in this area. 
· Emotional Regulation (BASC-2, Parent Ratings): Bobby’s parent ratings on the BASC-2 suggest clinically significant concerns in areas such as anxiety, depression, and withdrawal, with at-risk levels for externalizing behaviors like hyperactivity and attention issues. His teacher’s ratings also highlight withdrawal and adaptability concerns. This suggests Bobby may struggle with emotional regulation, particularly in situations that feel overwhelming or unstructured.

Real-Life Implications of Scores:
1. Classroom Setting:
· Written Language (SS=81): In the classroom, Bobby’s difficulty with written expression could manifest as incomplete assignments, frustration during writing tasks, or reluctance to engage in writing activities. He may avoid assignments that require extensive written responses, and his writing may be poorly organized and filled with errors.
· Working Memory (SS=97): Bobby might struggle to follow multi-step instructions or remember sequences of information during lessons. This could lead to difficulty completing tasks that require holding multiple pieces of information in mind, such as solving math problems or participating in complex reading comprehension tasks.
2. Home Setting:
· Socialization (Vineland-3 Parent SS=66): At home, Bobby might withdraw from social interactions, preferring to play alone or engage in solitary activities rather than interacting with siblings or friends. He may find it hard to join conversations or might misunderstand social nuances, leading to frustration or social isolation.
3. Community Setting:
· Emotional Regulation (BASC-2, Parent and Teacher Ratings): In community settings such as sports teams or social gatherings, Bobby’s anxiety, withdrawal, and difficulty adapting to new situations might cause him to avoid group activities or experience emotional outbursts. He might become easily overwhelmed in social environments, leading to withdrawal or anxiety-driven behaviors.

EBPs (Evidence-Based Practices) to Address Bobby's Needs:
· Peer-Mediated Instruction and Intervention (PMII): Involving peers to model appropriate social behavior and engage Bobby in social interactions can help him practice social skills in a natural, supportive environment. Peers can serve as role models and provide positive reinforcement for social engagement.
· Visual Supports: Visual writing guides, such as graphic organizers or flowcharts, can help Bobby see how to structure his writing. This aligns with his strong visual-spatial skills and reduces the cognitive burden of organizing his ideas in written form. Visual aids like step-by-step posters or checklists can remind Bobby of what to do next, ensuring he doesn’t forget steps while focusing on the current task. For example, in math, visualizing each step of a problem (like "add, then subtract") can help him keep track of the process. In social settings, visual cues such as “conversation starters” or visual prompts for appropriate social behavior can help Bobby navigate interactions. Emotional regulation tools, like a visual chart showing steps to calm down, can help Bobby manage his anxiety or frustration before it escalates. 
· Task Analysis: Breaking down the writing process into specific, teachable steps will help Bobby complete writing assignments more effectively. For instance, the teacher might break a writing assignment into steps such as brainstorming ideas, creating an outline, writing the introduction, body, and conclusion, and then revising. For tasks that require multiple steps (such as math problems or following directions), Bobby could benefit from the teacher breaking each task into smaller, sequential steps that he can complete one at a time. This will help him manage information more easily. Social skills, like initiating conversations or joining a group activity, can be broken down into smaller steps. Bobby can learn to recognize the appropriate moments to speak, how to introduce himself, or how to take turns in conversation, making social interactions more manageable.


	Team Findings (Compare previous scores/findings)
	· Consider the difference between the findings from the school team and the findings from the independent evaluation. What factors do you think were associated with why the school team initially found Bobby was not eligible for ASD? 
	· Differences in Assessment Tools and Methods
· School Team: The school team may have used standard screening tools and observation checklists designed for educational environments. They likely focused on Bobby's behavior in structured settings, such as the classroom, where he might display fewer ASD-related challenges due to clear routines and expectations. If Bobby is able to function well within the structured and predictable environment of the school, some ASD traits (e.g., social deficits, repetitive behaviors) might not have been as apparent to the school team.
· Independent Evaluation: The independent evaluator used more specialized diagnostic tools, such as the Autism Diagnostic Observation Schedule, Second Edition (ADOS-2), Module 3, which is specifically designed to assess autism characteristics across a wide range of settings and situations. This evaluation likely provided a more nuanced look at Bobby's sensory behaviors, social communication, and interaction across various contexts. Additionally, independent evaluations often have more time and resources to observe the student in a variety of settings, offering a more comprehensive picture.

Different Environmental Observations
· School Team: The school team may have observed Bobby primarily in structured settings, such as the classroom or during assessments, where his autism traits might be masked by high cognitive ability (Fluid Reasoning SS=126) and his ability to navigate familiar environments. If Bobby is accustomed to school routines and expectations, his challenges with social interaction or sensory processing might not be as evident in these controlled settings.
· Independent Evaluation: The independent evaluation might have included broader observations in less structured environments or different settings (e.g., home or community) where Bobby could struggle more with social nuances, sensory sensitivities, or repetitive behaviors. These settings may reveal more subtle or context-dependent characteristics of ASD that are not as apparent in the school.

Focus on Academic Performance vs. Social-Emotional Development
· School Team: The school team might have placed more emphasis on Bobby’s academic performance. Since Bobby is performing well in areas like math (KTEA-3 Math SS=110) and has average or above-average scores in listening comprehension (SS=111) and oral expression (SS=102), his overall academic success may have led the team to conclude that ASD was not a significant factor affecting his learning. Additionally, if his behaviors are not significantly impacting academic performance, the school team may have downplayed or missed more subtle ASD traits that affect social and emotional functioning.
· Independent Evaluation: The independent evaluator likely placed a stronger emphasis on Bobby’s social-emotional development and sensory behaviors, which are central to an ASD diagnosis. Even if his academic performance was not significantly impaired, challenges with socialization (Vineland-3 Parent SS=66, Teacher SS=73) or communication may have been more apparent during a comprehensive evaluation, highlighting the potential for ASD.

Diagnostic Expertise and Focus
· School Team: School-based evaluations often focus on educational needs and eligibility for special education services rather than specific clinical diagnoses. Although the school team likely looked for educational impacts related to social skills and communication, they may not have been fully equipped to evaluate the subtleties of ASD, especially if Bobby’s academic performance wasn’t significantly impaired.
· Independent Evaluation: Independent evaluators typically have more specialized training and experience in diagnosing autism and other developmental disorders. The independent evaluation focused specifically on whether Bobby met the criteria for an ASD diagnosis, using specialized diagnostic tools (ADOS-2) and possibly more comprehensive behavioral assessments, allowing the evaluator to identify more subtle indicators of autism that the school team may not have emphasized.


Parent and Teacher Perceptions
· School Team: Teacher ratings on the Vineland Adaptive Behavior Scales and Behavior Assessment System for Children (BASC-2) may have been less concerned with Bobby’s social or adaptive skills in the classroom, as they may focus more on behavior that disrupts learning or social interaction in that environment. Bobby’s teacher ratings indicated he was only at risk for withdrawal and adaptability issues. His academic strengths, calm demeanor, or ability to follow routines might have overshadowed some of the subtler social and communication deficits typically associated with ASD.
· Independent Evaluation: Parent input is often critical in independent evaluations, and Bobby’s parents may have observed more concerning behaviors at home or in social situations that are less structured than the school environment. Parent ratings indicated significant concerns with anxiety, depression, and withdrawal, all of which are often present in children with undiagnosed autism who are struggling with emotional regulation and social skills. The independent evaluator likely took these parent observations more deeply into account, and ASD traits may have become more evident.




	Reflection
	· Reflect on the evaluation results and identify 2 significant "takeaways" from the report which are directly applicable in the educational environment -- the practical application of assessment results. - REFER to the data/test results here/make the connection
· Explain how what you learned in this module/assignment may be useful in the future.
· If you did not feel this assignment was beneficial, identify how the module or assignment could be improved to reinforce important concepts from this module. 
	Two Significant "Takeaways" from Bobby’s Evaluation Results:

1. Strength in Math and Visual-Spatial Abilities Should Be Leveraged in Instruction (KTEA-3 Math SS=110; WISC-V Visual-Spatial SS=114):
· Takeaway: Bobby's math skills and visual-spatial abilities are strengths that can be used to support his learning across multiple subjects. His KTEA-3 Math score of 110 shows he is performing above average in math, and his WISC-V Visual-Spatial score of 114 further indicates a strong ability to think in pictures and manipulate visual information.
· Practical Application in the Educational Environment: Bobby's visual-spatial skills can be utilized by incorporating visual aids, manipulatives, and diagrams in his learning. In math, he could benefit from visual problem-solving strategies like using graphic organizers or drawing diagrams to better understand abstract concepts. Additionally, his visual strengths could be applied in other subjects like science or even writing by using visual supports such as graphic organizers or visual timelines to help him structure his thoughts. Given his relative weakness in working memory (SS=97), visual tools can also help him remember multi-step instructions.
2. Written Language and Emotional/Social Support Are Crucial Areas of Focus (KTEA-3 Written Language SS=81; Vineland-3 Socialization Parent SS=66, Teacher SS=73):
· Takeaway: Bobby’s KTEA-3 Written Language score of 81 indicates that his writing performance is below average and requires targeted support. Additionally, both parent and teacher ratings on the Vineland-3 Socialization scale (Parent SS=66, Teacher SS=73) suggest that Bobby struggles with social skills and may need interventions to help him improve his ability to interact with peers.
· Practical Application in the Educational Environment: To support Bobby’s written language skills, the educational team could use task analysis and visual supports to break down writing tasks into smaller, more manageable steps, as well as provide graphic organizers to help him structure his writing. For social and emotional development, targeted social skills interventions, such as role-playing, visual social stories, or group-based activities, could help Bobby improve his interactions with peers. Since Bobby's social skills and emotional regulation difficulties were rated as a significant concern, providing structured opportunities for socialization and peer interaction in a low-pressure environment could help him build these skills gradually.
These two takeaways — using Bobby’s math and visual-spatial strengths and addressing his written language and social-emotional needs — highlight areas where he can excel with targeted supports, improving his overall educational experience.

· From this module, I’ve learned how to analyze detailed assessment results and connect them to practical strategies in the classroom. Understanding how cognitive, academic, and behavioral data from tests like the WISC-V and KTEA-3 can highlight a student’s strengths and areas of need allows me to create more personalized and effective instruction. This knowledge will be useful in my future classroom in several ways, including helping me 
tailor instruction. By identifying specific strengths (e.g., visual-spatial or math abilities) and weaknesses (e.g., written language or social skills), I can adjust my teaching methods. For example, students like Bobby, who have strong visual-spatial skills, would benefit from visual supports and manipulatives, while students struggling with written language might need step-by-step guidance and task analysis. This module will also help me in understanding data about socialization and emotional regulation. This will help me recognize when students need more structured social interaction and emotional support. I can implement evidence-based practices like visual supports or social stories to aid students in developing social skills.
As well as with Social-Emotional Support. Understanding data about socialization and emotional regulation helps me recognize when students need more structured social interaction and emotional support. I can implement evidence-based practices like visual supports or social stories to aid students in developing social skills. Applying these practices will help ensure that students receive individualized support to succeed academically and socially.


	Chart
	· Upload the completed chart with your assignment.
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