Systematic Behavior Observation Form
	Target Student Initials
	
R.K. (male, 2nd grade, ASD)
	Control Student Initials
	
O.D. (male, 4th grade, ASD)

	
Setting Description
	
Intensive Resource Classroom Setting: Small Group Reading Instruction-Circle Table
	
Context/Activity Code(s)
	
GI:1-5 mins.
SG: 6-10 mins.
IS:11-15 mins




	CONTEXT/ACTIVITY CODES 

	IS
	Independent seatwork

	SG
	Small group activity (Completing labs & projects as a small group; Stations; small group instruction)

	LG
	Large group activity (Class discussion, watching a movie, class movement break, class game, circle time)

	GI
	Group instruction (Teacher-directed instruction)

	T
	Transition



	BEHAVIOR CODES
	OPERATIONAL DEFINITIONS

	O = On-task
	Student’s head/eyes are oriented towards teacher, student speaker participating in teacher-led discussion, work area in front of him/her, follows directions, sitting in assigned location

	V = Verbal off-task
	Talking out, singing, talking to classmates, making vocal noises, whistling

	M = Motor off-task
	Bodily movement, physical contact with others, playing with clothes or objects, foot/finger/pencil tapping, rocking, moving upper body back and forth, moving up on knees

	P = Passive off-task
	Blank stares, looking out of window/into hallway, watching peers, watching clock, head on desk, sleeping

	S = Out of Seat
	Out of seat without permission



Time Interval: Observe and note the target and control students’ behaviors every 2 minutes for 30 minutes.
	Time Interval
	Target Student
(Describe Behavior)
	Frequency Tally
(circle one)
	Control Student
(Describe Behavior)
	Frequency Tally
(circle one)

	1
	O- Eyes and body directed toward the teacher when she is speaking. 
M- Squirming on the stool at the small group table. 
	On task *** Off task
	O- Eyes and body directed toward the teacher when she is speaking. Smiling. Following directions of placing his materials (AAC device) on the table. 


	On task *** Off task

	2
	M- Still squirming on the stool. Rocking it on two legs. Back and forth. Fidgeting with the pencil grip on his pencil.
V- Begins making noise while playing with the pencil grip. 

	On task *** Off task
	P-Begins to blank stare at peers. Watching but does not seem to be truly attending. 
	On task *** Off task

	3
	P- Watching peers to see what they are doing at any given time. 
O- Will turn eyes towards the teacher when she is reading. 
V- Blurting out the part of the book/story that he knows is coming next. 


	On task *** Off task
	O-Watching teacher. Eyes shift when the teacher points to the book. Student looks at his visuals to follow along. 
	On task *** Off task

	4
	V- Is making some kind of noise the entire minute. Either he is taking out over the teacher, or he is scripting to himself but loud enough that others can still hear. 
M- Is still rocking back and forth. Is flicking his pencil between the edge if the table and his hand. The rest of the pencils are still in a pile in the middle of the table. 


	On task *** Off task
	O- Marking off the visuals as the teacher goes over the words as he is directed to. 
M-Student does begin to rock on his stool a bit. 
	On task *** Off task

	5
	V- Asking “what are we doing?” over and over. Even after the teacher answers and describes the next steps to the group. 
M- Becomes visibly more antsy on the stool. Has crossed his feet beneath him and is sitting on them (moving up on knees). 


	On task *** Off task
	O- Eyes back on the teacher when she shifted to grab a stack of papers. 

	On task *** Off task

	6
	V-Is verbally excited and loud when it comes time for his “turn” of the group activity. A reading type of game. Student yells out, “I win” when his turn is over. 
M- Out of seat and moving when it is others’ turns. 


	On task *** Off task
	O-Watches other student take their turn at the game. 
M- Begins to close apps from his iPad (AAC device). Begins to stim and get distracted by touching the iPad instead of listening to peers. 

	On task *** Off task

	7
	O-Follows teacher direction to sit in his assigned seat. Watches as other students take their turn and attempts to follow along on his paper (visuals). 
P-Get distracted with the dry erase marker. Begins drawing on the plastic sleeve the sheet of paper is in. 


	On task *** Off task
	O-Student takes their turn at answering the game question when asked. Pays attention to teacher when she is speaking. 
	On task *** Off task

	8
	O-Follows teacher directions. Turns his body towards the speaker. Watches as other students are answering. 
M-Playing with sheet of paper and pencil that was left in front of him. 


	On task *** Off task
	P-Stares out the window of the classroom when his turn is over. 
	On task *** Off task

	9
	M- Is up from his seat.
V- Making noises when directed back to his chair. 
P- Decides to sit in a different chair (not his assigned one) and puts his head on the table. 


	On task *** Off task
	P- Still looking out window. Teacher must address him to regain his attention.
O-Regains attention to the teacher and listens for the following instructions on what is to come next.
	On task *** Off task

	10
	P- Still has head on desk. 
V- Vocalizes his frustration when the teacher passes out a worksheet to the other students but not him because he had his head down. 
O-Follows direction to go back to his chair in order to get his paper. 


	On task *** Off task
	O-Takes the worksheet from the teacher. Puts name on the top. 
	On task *** Off task

	11
	O-Takes the worksheet and puts his name on the paper. 
M-Plays with the corner of the paper by drawing on it with the pencil. 


	On task *** Off task
	O- Waits for the teacher to read the directions of the worksheet. Has eyes on the teacher. 
	On task *** Off task

	12
	O-Attempts to do the first problem on the worksheet. 



	On task *** Off task
	O- Attempts to make marks for the first problem. P- Student is looking around at other students to see what they are doing and “how” to do it. 
	On task *** Off task

	13
	V- Begins to whine and yell because the work is “too hard” and he “wants to do something else”. 
M- Begins to scribble the paper where the answers would go. 


	On task *** Off task
	P-Looks at classmates. Stops writing and working on his paper. 
	On task *** Off task

	14
	M-Wads up paper.
V- Yells that he is done with the work, and he isn’t doing it. 
(Teacher redirects)

	On task *** Off task
	O-Gets help from his peer seated next to him for the following problem. He picks up his pencil and continues to work on his worksheet. 
	On task *** Off task

	15
	O- Follows teachers redirect. Gets paper from wad. Does the remaining problems with teacher assistance. 


	On task *** Off task
	O-Turns worksheet into basket.
P-Looks out window and sits waiting for next instructions. Holds iPad (AAC) on strap around neck. 
	On task *** Off task

	
	Totals: On-task: ___6_/15 Off-task __9__/15
	
	Totals: On-task: _11_/15 Off-task ___4_/15
	



Assignment Reflection

1) The characteristics of ASD that were noted during the observation were:
· Repetitive behaviors:
· Rocking back and forth
· Tapping the pencil on the table and hand
· Stimming on the iPad screen
· Constantly moving body or sitting on knees

· Difficultly with social interactions and social norms:
· Not attending to the speaker when they are talking
· Difficultly with taking turns
· Blurting out or talking out of turn
· Problem staying in assigned seat
· Sensitivity to sound

· Behaviors:
· Due to academic demand
· Due to redirect
· Yelling, whining, and wadding paper (property destruction)

2) The EBPs which were utilized during the observations were: 

· Visual Supports:
· There were visual supports for the student’s daily schedule sitting with them.
· There were visuals for the story and the students to follow along.
· There were visuals on the worksheet that the teacher passed out to students.
· There was also a visual on the teachers badge that she displayed to the student that supported the redirecting the learner to go back
to his seat.

· Reinforcements: 
· Each student had a token board. When the student was on task and having the expected behaviors, the teacher instructed them to move a token. 
· Verbal Praise- The teacher was verbally praising the students for their positive behavior during the group. 

· Prompting:
· The teacher prompted the students before it was their turn, and before moving on to the next portion of the small group activity.

· Augmentative and Alternative Communication (AAC):
· One student used Proloquo2 on his iPad for communication.
· The teacher incorporated some sign language into the lesson. 
· The use of PECS/visual supports for different directions.

· Direct Instruction:
· Teacher provided instruction to the small group.
· Teacher sat with student and provided 1:1 direct instruction to him to help with the worksheet. 

3) (a) Opportunities for social interaction and social engagement available to
the target student during the observation:

· The teacher provided opportunities for the students to interact with her when answering questions. There was a lot of the teacher talking to the students or providing redirections. There were not many opportunities for the students to interact with each other (other than when the one student helped another on the worksheet question). Neither of the students observed for data collection, initiated interaction that was appropriate. 

(b) What went well?

· The students all sat together at a small circle table; the teacher joined them. The students were able to follow directions with a few prompts and redirections. 
· The student in the observation did participate in all areas of the group, even if there were hesitations or slight behaviors. The other students were able to ignore him for the most part except for his volume, which did cause a distraction to some of the other students. 
· The teacher did a nice job using reinforcements to keep the group engaged and the flow of the group moving at a nice pace. 

(c)What could have been done to better engage the student or perhaps
strengthen the engagement behavior of the student during the observation
period?

· Task analysis and the better use of visuals. 
· The teacher had visuals or a task list for the students, it might help extinguish some of the behaviors of the that arise during small group times. Helping to break down the tasks into smaller sections as to not overwhelm the student. 
· Flexible seating could be helpful and could strengthen engagement. 
· he use of a chair and a wiggle cushion verse a stool could be a start. It was obvious that one of the students wanted to move and had difficulty with keeping his body still. He might have benefited from a chair and a seat instead of having to sit on a stood. 
· Modeling
· The teacher could have demonstrated the first problem of the worksheet or did it together as a group. I think the students were lost on what exactly was expected of them when the worksheet was passed out. 




4) Anything new you may have learned and/or thought differently about
now that you have completed this assignment:

· I thought differently about comparing two students through interval data and observations. Until this assignment, I had only done interval data for a solo student and never to compare two students. I have looked at two sets of data and compared, for example during recess times. However, I had never done it for two students in the same class and participating in the exact same activity. It was also different to see how, even though both of my students observed had a diagnosis of ASD, the data was so very different. 

 5) Explain how what you learned in this assignment may be useful in the
future:
· This will be able to be implemented into my classroom at any point. It is such an easy observation and now knowing that I can compare the students within the room and still have a “baseline” will be helpful. This provides a way for me to keep getting some of the data I need to create the best goals for my students and to provide the best level of instruction possible. I enjoy getting to do assignments that I know can be useful in my room, especially right away. It makes learning new things so much more fun and entertaining when you get to think, “oh, I could do this for my student”. 

