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Rubric for Evaluating an IEP's Components    
Instructions

For this assignment, please rate each component as you review them, and then write a summary. 

1. Highlight or circle each cell to indicate your rating for that specific criterion. 
Each criterion is weighted equally and scored from 1 to 3 points:
1. Exceeds Expectations: 3 points
2. Meets Expectations: 2 points
3. Needs Improvement: 1 point
4. Make a brief note in the right-hand column to support your rating. 
2. After rating all components, please sum the total points for the 15 components.  There are 15 components in total, with a maximum score of 45 points. 
3. Enter the total points at the bottom of the Table. 
4. Write a summary of your findings. 

Your grade will be based on 50 points for completing the Rubic below, and 50 points for a detailed summary and reflection. 

Note: The rubric below is for evaluating the Individualized Education Program (IEP) and is not a grade for the assignment.

	Criteria
	Exceeds Expectations (3 pts)
	Meets Expectations (2 pts)
	Needs Improvement 
(1 pt)
	Evidence/Notes

	Student Information
	Complete, up-to-date, detailed
	Complete, basic information
	Missing or outdated details
	The student information is up-to-date. It was completed by the special education teacher, prior to the meeting. Parents were asked during the meeting if everything was correct, if there was anything to add, and if anything seemed to be missing.

	PLAAFP
	Rich data, specific examples
	General information
	Vague, incomplete, missing data
	I thoroughly enjoy reading the PLAAFP when it is written well enough that I feel I know a child that I do not. This PLAAFP 

	Annual Goals
	Specific, measurable, realistic
	Clear but less measurable
	Vague or unrealistic goals
	Was written so well that if the student were to move, have a new teacher, or change programs, the incoming team would know the most information possible. 

	Short-Term Objectives/Benchmarks
	Clear, measurable, step-by-step
	Basic steps provided
	Few or no clear steps
	Each of the student’s IEP goals were created with objectives/benchmarks. 3 scaffolding and the 4th tying it all into the overall goal. Each of the benchmarks are clearly labeled with percentages of accuracy, how the goal will be monitored (by which measures), and when the goal is to be completed. 

	Special Education Services
	Detailed, specific to needs
	Listed but somewhat general
	Vague or missing services
	The IEP clearly has the services detailed to the minuets in each day of the week. This includes the amount of the day supported by special education in both a SPED and Gen. Ed. setting. 

	Related Services
	Fully described and aligned
	Listed but minimally explained
	Missing or not connected to goals
	This student only receives speech therapy as a related service. It is listed as to why it is necessary for the student, how it is individualized, and for the duration (minuets) for how many days (frequency) during the week. 

	Supplementary Aids & Services
	Specific, individualized supports
	General supports listed
	Missing or unclear supports
	The accommodations (supplementary aids) section of this IEP is extremely well written. Each accommodation is listed with exactly what the student will require, for the duration in which it will be needed, and in which setting it is appropriate. 

Things in this section included (not limited to): pencil grip, timers, extra time on assignments and assessments to self-regulate, access to the weighted blanket, etc.)

	Program Modifications/Staff Supports
	Clear, actionable supports
	Listed but not detailed
	Minimal or no supports listed
	It is listed that each support staff working with this student would be given no less than a 15 min “training” on the student and the correct implementation of their BIP. It is listed this will occur at least once each quarter (that way they can have a refresher). 

	Participation with Non-Disabled Students
	Thorough inclusion description
	Basic description
	Missing or unclear
	This area I would have put a 3, until I thought about it and I changed it. 

It is listed that the student will participate when appropriate with their general education peers. It clearly states that they will attend recess, lunch, morning meeting, and specials with their general education peers. 

I do think that maybe it could have listed that the student would also be given the opportunity to attend assemblies, classroom parties, and field trips with their general education peers instead of “when appropriate”. That might have been better for parents, and it is more descriptive. 

	Assessment Participation
	Specific accommodations aligned
	Accommodations listed
	Missing or vague accommodations
	This student was assessed and did not qualify for the DLM. The student will be taking the state assessment. There were special assessment accommodations such as: extra time, text-to-speech, use of reinforcers, etc. 

	Transition Plan (if required)
	Thorough, clear goals and services
	General plan provided
	Missing, vague, or incomplete
	NOT REQUIRED

	Behavior Intervention Plan (if needed)
	Clear, evidence-based strategies
	Strategies listed
	Missing or ineffective strategies
	The student’s PLAAPF listed a section on the student’s behavior. It also listed that the IEP would have a BIP attached. It was added as an additional page to the IEP. 

	Progress Monitoring
	Clear system, specific timelines
	Basic monitoring described
	Vague or missing tracking
	In each goal it is described how the goal will be measured or monitored. But most say: teacher observation, data collection, math assessments, phonics screeners, etc. 
It could have been a little more specific on if it was a teacher created progress monitoring or a part of a curriculum. 

	Parent and Student Participation
	Evidence of strong involvement
	Evidence of basic involvement
	Little or no evidence
	The IEP does list what the parent’s goals are for their child and it addresses their current concerns. 

The IEP doesn’t have a lot of student involvement due to the student being under the age of 14 (state age) and due to the severity of their disability. 

The students preferences and motivators are listed showcasing some of the student’s individual voice. 

	Dates and Duration of Services
	Clear, complete, and realistic
	Listed but somewhat vague
	Missing or unclear
	It is clearly listed on each page and area of the IEP, what the start date and end date of the IEP are. 

	Column Point Totals:
	33
	6
	0
	


Total Points: ___39/42___one area n/a
Summary of Findings:
Use the headings below to structure your reflection. See the Summary of Findings Example to help guide your thoughts.
1. Overall Strengths:
· Student information is current, accurate, and collaboratively reviewed with parents to ensure completeness.
· The PLAAFP is well-written and data-rich, providing a clear and comprehensive picture of the student as a learner.
· Annual goals are specific, realistic, and written to support continuity across teachers, settings, and programs.
· All goals include clearly scaffolded benchmarks with measurable criteria, monitoring methods, and timelines.
· Special education and related services are thoroughly detailed, including minutes, settings, justification, and individualization.
· Supplementary aids and services are highly individualized and clearly define what supports are needed, where, and for how long.
· Progress monitoring, parent input, and service dates are consistently and clearly embedded throughout the IEP.

2. Areas for Improvement:
· Progress monitoring methods are identified but could be more specific regarding whether data collection tools are teacher-created, curriculum-based, or standardized.
· The participation with non-disabled peers’ section could benefit from more precise language rather than the phrase “when appropriate,” which may feel vague to families.

3. Additional Observations/Recommendations:
· The IEP reflects strong compliance with both legal and best-practice standards, particularly in clarity, measurability, and alignment.
· The detailed accommodations and benchmarks suggest a team that understands the importance of consistency and follow-through.
· Future IEPs could continue to strengthen family-centered language by explicitly naming opportunities for inclusion beyond the daily schedule (e.g., assemblies, field trips).
· The inclusion of BIP training requirements for staff is a strong practice that could be expanded to include fidelity checks or brief documentation of completion.

4. Personal Reflection
 I appreciated how readable and student-centered this IEP was; it felt like I truly understood the student, not just their data.
 The level of detail made it clear that this IEP was written intentionally, not just for compliance.
 This document reflects the kind of IEP I would want for a student transitioning into my classroom.
 Reviewing this IEP reinforced how impactful strong PLAAFPs and well-written benchmarks are for instructional planning.
 It also highlighted how small wording choices (e.g., “when appropriate”) can significantly affect clarity and family understanding.



2
								
image1.jpeg
DEPARIMENT
OF SPECIAL EDUCATION

The University of Kansas




