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Plan a Coaching Conversation

Scenario 1 
Title: Elementary Educator in Need of Feedback and/or Professional Development
Setting of Conversation: Classroom, after dismissal
Person(s) Involved: Erica Grindinger (SPED teacher), Amelia (paraeducator)
Conversation: 
Me (gently and supportively):
Hi, Amelia. Thanks for staying a few minutes after the students have left. I wanted to check in and talk about something I noticed earlier today during the phoneme lesson on the carpet. Do you have a moment to chat?
Paraeducator Amelia (slightly hesitant but open):
Sure, of course. Is everything okay?
Me (reassuringly):
Yes—overall things are going well. I saw a lot of great engagement from the class during the phonics activity, and I know you care deeply about our students, especially Susie. That’s something I admire and value in our team. Your warmth helps build trust with kids, and I know your intentions come from a place of love and support.
(pause to allow response, then continue gently)
What I did notice, though, was that Susie was sitting in your lap during the lesson and didn’t appear to be engaged in the instruction. I’d love to talk through that with you. What were you noticing at that moment?
Amelia (thoughtfully):
She seemed tired and a little off this morning. I thought maybe sitting with me might help her feel safer and more comfortable.
Me (nodding with understanding):
I appreciate you wanting to offer comfort—especially when kids have an off day. That shows a deep level of care, which is so important. At the same time, I want to ensure we're supporting Susie’s right to be fully included with her peers, not just physically, but socially and academically, as well. Sitting in an adult’s lap during a group lesson can unintentionally signal to other students that she is not capable of being part of the group in the same way, even though we both know she is very capable.
(softly coaching):
In our orientation, we touched briefly on privacy and inclusion rights, and I know it was a lot to take in all at once. I’d love to revisit some strategies together that can help you support Susie while maintaining those boundaries. For instance, we could try using a visual support or a designated seat near you, that way she still feels secure but remains actively engaged in the group.
Amelia (nodding):
That makes sense. I didn’t really think about how it might look to other kids. I just didn’t want to upset her.
Me (encouragingly):
Absolutely. It’s about finding that balance of support and structure. And you’re not alone in this, I am here to help. How about we look at some inclusion-focused tools together this week? There’s a great short PD video I can share on creating supportive classroom environments that respect both emotional needs and inclusive practices. We could also co-plan a few strategies that would provide Susie with independence while still letting her know you’re there for her.
Amelia (more confident):
I’d really like that. I want to do what’s best for her.
Me (smiling):
That’s what makes you so valuable here. Let’s keep collaborating so we can help all our students thrive in every setting.



Scenario 2 
Title: Assisting Families with an Elementary-to-Secondary Transition
Setting of Conversation: Private meeting room at the school, before the IEP transition meeting
Person(s) Involved: Erica Grindinger (SPED teacher), Jon and Cindy (Parents of Jonathan)
Conversation: 
Me (warm and empathetic):
Good afternoon, Jon and Cindy. I appreciate you making time to meet today. I know transitions can be both exciting and stressful, and I want to thank you for the trust you’ve shown in our team throughout Jonathan’s journey. I’m glad we can sit down together and talk about the upcoming move to middle school.
Cindy (anxious):
We’ve just been extremely worried. Elementary school has worked so well because of the one-to-one paraeducator. Without that moving forward, we’re not sure how Jonathan will manage.
Jon (firmly):
We’ve advocated for him from the start. It hasn’t always been easy. But the support he’s had isn’t optional for him—it’s necessary.
Me (nodding in understanding):
Absolutely. You both have been incredible advocates, and your insight has been essential in shaping Jonathan’s path. I want to acknowledge how scary change can be when you've worked so hard to build consistency. As a parent myself of a child that I have had to advocate for myself, I do understand the sense of anxiousness. At the same time, I’d love to show you what we’ve put in place at the middle school to help Jonathan succeed—and to help you feel confident and hopefully ease some of that anxiety in Jonathan’s next educational step.
(Pausing to share visuals or documentation)
Instead of a one-to-one model—which research shows can lead to dependence and feelings of isolation in secondary settings, and that is not what any of us want for Jonathan. Instead, we have designed a collaborative support structure for Jonathan. He’ll be surrounded by a trained team: his case manager, content area teachers, a school counselor, and a paraeducator who rotates among students with similar needs. They meet weekly to coordinate strategies, track progress, and adjust support as needed.
Cindy (softening):
So there’s still going to be someone with him? 
Me (clarifying):
Yes—he will never be unsupported. But instead of relying on one person all day, Jonathan will build relationships with multiple trusted adults who will support him based on the demands of the class and his IEP goals. He’ll also have structured check-ins, a calm space if he becomes overwhelmed, and built-in social skills instruction to help prevent those moments that used to lead to meltdowns.
Jon (thoughtful): 
That sounds like a good step toward helping him experience what school—and life—will be like as he grows. Like he’s learning how to be part of a bigger world.
Me (smiling):
Exactly. We want to maintain what works while helping Jonathan grow and become more independent. He’s capable, and we believe in him—but just as importantly, we’ll be right there with him.
Cindy (relieved):
We appreciate that. It means a lot to know there’s a system—not just one person—to support Jonathan and want to see him succeed. 
Me (concluding):
Thank you both for your honesty and continued involvement. We’ll continue to communicate closely throughout this transition. You are key members of this team, and your voice matters at every step. While we’ll plan to review Jonathan’s support plan about a month into the school year, please remember that you can always request a meeting at any time if something doesn’t feel right or if new concerns come up. We’re all here for the same common goal: to support Jonathan.
