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	Article ONE

	APA Citation (3–5-year timeframe)

	Lee, S. H., & McKee, A. (2023). Reading ebooks and printed books with parents: A case study of children with 

     autism spectrum disorder. Autism & Developmental Language Impairments, 8. 

     https://doi.org/10.1177/23969415231168571

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_journals_2920173630

	Associated Competency

	Domain 8.1 Electronic, print, & organizational resources on ASD

	Rationale (explain connection to above competency)

	This article connects to Domain 8.1 because it directly examines the use of electronic (ebooks) and print resources to support literacy development in children with autism spectrum disorder (ASD). In my role, it is important to understand not just whether resources exist, but how different formats (digital vs. print) impact engagement, comprehension, and learning outcomes for students with ASD. This study highlights how ebooks can be an effective instructional tool when used intentionally, especially when paired with parent support and explicit teaching of vocabulary. It also reinforces the need to thoughtfully select and individualize electronic resources based on how students with ASD respond to different sensory and interactive features.

	Article Purpose

	The purpose of this mixed-method case study was to explore how young children with ASD interact with animated ebooks compared to printed books when reading with their parents at home. The study also examined how these different formats influence engagement and word learning, and how parent support during reading impacts children’s understanding of vocabulary. The goal was to better understand how electronic literacy tools can support early reading development in children with ASD.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Engagement was generally higher during ebook reading. Three out of four children showed stronger engagement with ebooks, which highlights the potential of digital texts to increase attention and participation in reading activities.

· Children with ASD learned more word meanings from ebooks than printed books. This suggests that interactive and animated features may support vocabulary development when used purposefully in instruction or home reading routines.

· Parents also perceived higher engagement with ebooks. This reinforces the idea that ebooks may support shared reading experiences at home and improve parent–child interaction during literacy activities.

· Sensory experiences differed between formats (tactile vs. auditory). Printed books tended to encourage more tactile exploration, while ebooks provided more auditory input, showing that both formats offer different learning pathways depending on student needs.

· Some ebook features can be distracting for certain children with ASD. While ebooks can be beneficial, they are not universally effective. This highlights the importance of individualized selection and monitoring of digital tools based on how each student responds to sensory and interactive elements.


	Article TWO

	APA Citation (3–5-year timeframe)

	Wallace, D., Herbert, J., Tyler, D., & McGee-Hassrick, E. (2021). Interactions between individuals on the 
     autism spectrum and the police: The fears of parents, caregivers, and professionals. Policing: A Journal 
     of Policy and Practice, 15(2), 950–964. https://doi.org/10.1093/police/paaa059

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_
citationtrail_10_1093_police_paaa059

	Associated Competency

	8.2 Prepare personnel & community members for interaction with ASD

	Rationale (explain connection to above competency)

	This article connects directly to Domain 8.2 because it highlights the need to prepare both professionals and community members, including law enforcement, for appropriate and informed interactions with individuals with autism spectrum disorder (ASD). In my role, it is important to recognize that students with ASD are likely to encounter community systems, including police, and those interactions can be highly dependent on how well prepared the responding individuals are. This study reinforces the responsibility of schools and professionals to support not only student skill development, but also broader community awareness and training to reduce misunderstanding and improve safety during real-world interactions.

	Article Purpose

	The purpose of this study was to examine how frequently parents, caregivers, and professionals fear future police interactions involving individuals with ASD, and to identify the reasons behind that fear. Using survey data with both qualitative coding and descriptive statistics, the researchers aimed to better understand concerns about communication challenges, misinterpretation of ASD-related behaviors, and the potential for escalation or use of force during police encounters.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· A large majority of respondents (nearly 60%) reported fear of future police contact. This indicates a widespread concern among families and professionals, reinforcing the need for proactive training and preparation within communities. 

· Misinterpretation of ASD behaviors as non-compliance was a major concern. This highlights the importance of educating first responders on how ASD-related behaviors may present differently in stressful situations. 

· Communication barriers between police and individuals with ASD were frequently reported. This suggests a need for clear, accessible communication strategies and training on alternative communication approaches during crises. 

· Escalation of behavior during police interactions was a key fear among respondents. This reinforces the importance of understanding sensory, emotional, and situational triggers that may impact behavior under stress. 

· Concerns about misuse of force were commonly expressed. This finding underscores the need for improved ASD-specific training for law enforcement to promote de-escalation, safety, and appropriate response strategies. 


	Article THREE

	APA Citation (3–5-year timeframe)

	Kenney, C. K., Sreckovic, M. A., & Schultz, T. R. (2026). Maximizing success: A multi-pronged process to support 

     individuals with autism spectrum disorder in the higher education context. Psychology in the Schools, 63(3), 653–

     666. https://doi.org/10.1002/pits.70117

	Permalink from the KU Library

	 https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_journals_3301265325

	Associated Competency

	Domain 8.3 Promote high expectations for self, staff, & individuals with ASD

	Rationale (explain connection to above competency)

	This article connects to Domain 8.3 because it focuses on raising expectations for autistic individuals as they transition into and succeed in postsecondary education settings. It emphasizes that autistic students are fully capable of attending and completing college when appropriate supports, preparation, and expectations are in place. In my role, this reinforces the importance of not limiting students based on diagnosis, but instead actively preparing them for future success through intentional planning, skill development, and collaboration between secondary and postsecondary systems. It also highlights the shared responsibility of educators, families, and institutions in maintaining high expectations while providing meaningful supports.

	Article Purpose

	The purpose of this article is to present a multi-pronged framework for supporting autistic individuals as they prepare for and participate in postsecondary education. The authors synthesize existing research to outline how high schools can improve transition planning, how colleges can strengthen support systems, and how autistic individuals can develop self-advocacy skills. The overall goal is to improve access, persistence, and success for autistic students in higher education through coordinated efforts across systems.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Autistic students attend college at increasing rates, but graduation rates remain low (~39%). This highlights a gap between access and success, reinforcing the need for stronger transition planning and ongoing supports. 

· Attrition is often linked to ASD-specific challenges. Factors such as executive functioning, social navigation, and sensory needs can directly impact persistence in higher education. 

· Early and intentional transition planning improves postsecondary outcomes. High schools should begin planning early, including campus visits, skill development, and coordination with future support systems. 

· Self-advocacy and safety skills are critical for student success. Teaching students how to understand and communicate their needs supports independence and confidence in navigating college environments. 

· Colleges must provide training and inclusive supports for staff, faculty, and peers. Creating a supportive environment requires system-wide understanding of ASD and consistent implementation of accommodations and inclusive practices.


	Article FOUR

	APA Citation (3–5-year timeframe)

	Huber, H. B., & Carter, E. W. (2023). Impact and individualization of peer support arrangements for high school 

     students with autism using structural analysis. Inclusion, 11(1), 1–22. https://doi.org/10.1352/2326-6988-11.1.1

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_primary_10_1352_2326_6988_11_1_1

	Associated Competency

	Domain 8.4 Provide structure, ongoing training, & support to others


	Rationale (explain connection to above competency)

	This article connects to Domain 8.4 because it highlights the importance of structured, intentional systems of support that include peers, educators, and ongoing assessment to promote successful inclusion for students with autism spectrum disorder (ASD). In my role, this reinforces that effective inclusion is not automatic—it requires clear structures, training, and continuous adjustment based on student needs. The use of peer support arrangements also emphasizes how school staff must be prepared to guide and maintain these systems so that they remain meaningful and effective in general education settings.


	Article Purpose

	The purpose of this study was to examine the effectiveness and social validity of peer support arrangements in improving both social interaction and academic engagement for high school students with ASD in general education classrooms. The study also explored how structural analysis could be used to further individualize and refine these supports to better meet the needs of students with and without intellectual disabilities.


	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	
· Peer support arrangements increased social interaction and academic engagement. This shows that structured peer systems can meaningfully improve both academic and social outcomes for students with ASD in inclusive settings. 

· All three students showed positive outcomes with peer support interventions. This suggests that peer-mediated strategies can be effective across a range of student needs and profiles. 

· Peer support helped students access the general education environment more successfully. This reinforces the value of intentional structures that support inclusion rather than relying on natural supports alone. 

· Structural analysis improved and individualized the interventions. Ongoing assessment helped refine supports, showing the importance of adjusting strategies based on student response. 

· Peer support arrangements are a research-based practice for inclusion. This supports the use of structured, evidence-based systems that require staff training and consistent implementation to maintain effectiveness in real classroom settings. 





	Article FIVE

	APA Citation (3–5-year timeframe)

	Lee, G. K., Curtiss, S. L., Kuo, H. J., Chun, J., Lee, H., & Nimako, D. D. (2022). The role of acceptance in the 

     transition to adulthood: A multi-informant comparison of practitioners, families, and youth with autism. Journal of 

     Autism and Developmental Disorders, 52(4), 1444–1457. https://doi.org/10.1007/s10803-021-05037-1


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_gale_infotracmisc_A697819089


	Associated Competency

	Domain 8.6 Act as a positive role model for acceptance, treatment, & interaction

	Rationale (explain connection to above competency)

	This article connects to Domain 8.6 because it emphasizes the importance of acceptance—both self-acceptance and community acceptance—in shaping the experiences and outcomes of autistic individuals during transition into adulthood. In my role, this reinforces the responsibility to model respectful, affirming, and strengths-based interactions with students with ASD, while also encouraging others (staff, families, and peers) to do the same. The findings highlight that acceptance is not just a mindset, but something that directly impacts well-being, advocacy, and access to support during critical life transitions.

	Article Purpose

	The purpose of this study was to explore the role of acceptance during the transition process for autistic young adults, their parents, and practitioners. Through focus groups and thematic analysis, the researchers aimed to better understand how acceptance, or lack of acceptance, influences self-advocacy, self-understanding, family experiences, and professional support during transition into adulthood.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Self-advocacy and self-acceptance were central themes for autistic youth. This highlights the importance of explicitly teaching and supporting students in understanding and accepting their identity as part of transition planning. 

· Lack of understanding and acceptance was commonly experienced by youth and parents. This suggests a need for improved education and awareness among professionals and community members, especially regarding sensory and communication needs. 

· Parents identified limited understanding from medical professionals. This reinforces the importance of cross-system collaboration and consistent, informed support across educational and medical settings. 

· Practitioners noted some community openness toward autism acceptance. This shows that positive change is possible and highlights the role professionals can play in building more accepting environments. 

· Acceptance is directly tied to well-being and successful transition. This underscores that promoting acceptance is not optional—it is a key factor in supporting positive outcomes for autistic individuals and their families.
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