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SPED 898 Literature Review Template
Domain: Assessment

	Article ONE

	APA Citation (3–5-year timeframe)

	Yu, Y., Ozonoff, S., & Miller, M. (2024). Assessment of autism spectrum disorder. Assessment, 

     31(1), 24–41. https://doi.org/10.1177/10731911231173089


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_citationtrail_
10_1177_10731911231173089

	Associated Competency

	Domain 3.5: Knowledge of comprehensive assessment, including specialized terminology and assessment tools.

	Rationale (explain connection to above competency)

	This article aligns with Domain 3.5 because it emphasizes understanding specialized assessment tools and terminology to accurately identify ASD and co-occurring conditions. In my classroom, knowing the purpose and use of evidence-based tools allows me to interpret assessment results effectively, communicate with families and colleagues, and guide individualized instruction. The article reinforces my practice of integrating assessment data into planning, ensuring interventions are appropriate and targeted to each learner’s strengths and needs.

	Article Purpose

	The purpose of this article is to review recent updates in ASD diagnostic criteria and evidence-based instruments for screening, diagnostic evaluation, and assessment of co-occurring conditions. It highlights standardized tools and predictive measures that support early and accurate identification, as well as the importance of adapting assessments in contexts such as COVID-19.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	
· Evidence-based assessment tools improve accuracy. I can select validated instruments to ensure reliable data for planning instruction. 

· Understanding diagnostic criteria guides individualized instruction. Knowing ASD symptoms and co-occurring conditions helps me target supports effectively. 

· Screening and early identification are critical. I can use assessment results early to provide timely interventions that maximize learning outcomes. 

· Multi-method approaches strengthen evaluation. Combining observation, interviews, and standardized tools gives a complete view of student needs. 

· Ongoing assessment informs instructional decisions. I can revisit assessment results regularly to adjust supports and track progress.

	Article TWO

	APA Citation (3–5-year timeframe)

	Rajaraman, A., Austin, J. L., Gover, H. C., Cammilleri, A. P., Donnelly, D. R., & Hanley, G. P. (2022). Toward 

     trauma‐informed applications of behavior analysis. Journal of Applied Behavior Analysis, 55(1), 40–61. 

     https://doi.org/10.1002/jaba.881



	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_citationtrail_10_1002_jaba_881 

	Associated Competency

	Domain 3.8: Conduct functional behavior assessments that lead to the development of behavior support plans.

	Rationale (explain connection to above competency)

	This article aligns with Domain 3.8 because it highlights the importance of considering trauma in functional behavior assessments (FBA) and behavior support planning. In an inclusive classroom, understanding the impact of trauma helps me interpret behaviors accurately, develop effective interventions, and provide supports that respect each student’s experiences. The article reinforces my practice of integrating context, history, and individualized considerations into behavior assessment to create effective and compassionate support plans.


	Article Purpose

	The purpose of this article is to examine barriers to incorporating trauma-informed care into applied behavior analysis (ABA) and suggest strategies for integrating trauma-sensitive practices into assessment and intervention. It highlights opportunities for research and practice that improve behavioral supports while respecting student experiences.


	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Trauma can significantly impact student behavior. Considering a student’s trauma history helps ensure behavior assessments capture the true function of behaviors. 
· Incorporating trauma-informed principles into functional behavior assessments strengthens their effectiveness. I can use sensitive, individualized approaches to make assessments more accurate and supportive. 

· Context matters when developing interventions. Adapting behavior support plans to the unique environmental and emotional needs of students increases the likelihood of positive outcomes. 

· Collaboration with families and specialists enhances consistency and effectiveness. Engaging multiple stakeholders ensures behavior strategies are reinforced across settings.

· Ethical considerations are critical in assessment and intervention. I can ensure student safety, privacy, and dignity while designing and implementing behavior support plans.

	Article THREE

	APA Citation (3–5-year timeframe)

	Vistorte, A. O. R., Deroncele-Acosta, A., Ayala, J. L. M., Barrasa, A., López-Granero, C., & Martí-González, M. (2024). 

     Integrating artificial intelligence to assess emotions in learning environments: A systematic literature review. 

     Frontiers in Psychology, 15, 1387089. https://doi.org/10.3389/fpsyg.2024.1387089


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_primary_10_3389_fpsyg_2024_1387089 

	Associated Competency

	Domain 3.2: Ability to assess environmental conditions that promote maximum performance.

	Rationale (explain connection to above competency)

	This article aligns with Domain 3.2: Ability to assess environmental conditions that promote maximum performance because it emphasizes how understanding students’ emotional states can guide the design of learning environments. In an inclusive classroom, observing and responding to emotions—through AI tools or careful monitoring—helps me identify environmental factors that support engagement, focus, and motivation. The findings reinforce my practice of using both data and observation to adjust classroom conditions, supports, and instructional strategies so that each learner can perform at their highest potential.


	Article Purpose

	The purpose of this systematic literature review is to explore how artificial intelligence (AI) is used to evaluate emotions in educational settings. The authors examine current research on tools like facial recognition, machine learning, and affective computing to capture emotional states and inform instructional design. The review highlights opportunities and challenges of integrating AI to create adaptive learning environments that enhance student engagement, motivation, and overall performance.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	 Monitoring student emotions provides valuable insight for optimizing engagement. Observing affect can guide adjustments to instruction and classroom conditions to better support learning. 

 Integrating technology into assessment can enhance understanding of learners’ emotional states. I can use AI-driven tools to identify patterns and inform responsive teaching strategies. 

 Awareness of student feelings allows for more individualized and adaptive instruction. Recognizing emotional responses helps educators tailor supports, pacing, and expectations. 

 Ethical practices are essential in collecting and applying emotional data. I can ensure privacy, fairness, and appropriate use of information when assessing and planning instruction. 

 Adjusting environmental factors can significantly improve student performance. Modifications to seating, lighting, noise levels, or routines create conditions that maximize focus, engagement, and participation.

	Article FOUR

	APA Citation (3–5-year timeframe)

	Trigg, A. B., Keyes, A. W., Gray, S., Hatch, V., Brunet, K. T., & Heller, S. S. (2026). The effects of early childhood 

     mental health consultation on early childhood teachers’ perceptions of children’s challenging behaviors, expulsion 

     risk, and the moderating role of teaching stress. Infant Mental Health Journal, 47(3), e70079. 

     https://doi.org/10.1002/imhj.70079


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_miscellaneous_3320762117 

	Associated Competency

	Domain 3.11 Conduct functional behavioral assessments to determine what initiates and maintains a challenging or interfering behavior.


	Rationale (explain connection to above competency)

	This article aligns with Domain 3.11 because it emphasizes understanding the underlying factors that contribute to challenging behavior, including emotional, environmental, and relational influences. It highlights that behavior is not isolated, but shaped by stress, context, and support systems. In my practice, this reinforces the importance of looking beyond surface-level behaviors during a functional behavior assessment to better identify what is initiating and maintaining those behaviors, leading to more effective and appropriate interventions.

	Article Purpose

	The purpose of this article is to examine the effects of infant and early childhood mental health consultation (IECMHC) on teachers’ perceptions of student behavior, resilience, and the risk of exclusionary practices such as expulsion. It also explores how teacher stress influences these outcomes. This is important because it shows how additional supports and contextual factors impact both behavior and how behavior is understood and addressed.


	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	· Challenging behavior is influenced by multiple factors, including emotional needs and environmental conditions. Functional behavior assessments should consider these variables to accurately determine what is initiating behavior.

· Teacher perceptions and stress levels can impact how behavior is interpreted. I can be mindful of how adult responses may influence the identification of behavior functions. 

· Mental health consultation improves understanding of behavior. Collaborating with specialists can support more accurate assessment of what maintains challenging behaviors. 


· Addressing underlying needs reduces problem behavior. Interventions that focus on self-regulation and resilience are more effective than only targeting surface behaviors. 

· Reducing exclusionary practices requires better assessment and support. Using thorough and thoughtful FBAs can lead to interventions that keep students engaged in the learning environment. 


	Article FIVE

	APA Citation (3–5-year timeframe)

	Poppen, M., Sheftel, A., Lindstrom, L. E., Rowe, D. A., Unruh, D., & Mazzotti, V. L. (2024). Transition self-assessment 

     tool: The development and field testing of a statewide assessment of pre-employment transition services. Journal 

     of Vocational Rehabilitation, 60(2), 175–184. https://doi.org/10.3233/JVR-240004


	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_citationtrail_
10_3233_JVR_240004

	Associated Competency

	Domain 3.6: Recognition of the need for comprehensive transition assessment, including identification of external agency assessment sharing.

	Rationale (explain connection to above competency)

	This article aligns with Domain 3.6: Recognition of the need for comprehensive transition assessment, including identification of external agency assessment sharing, as it highlights the importance of evaluating not only student needs, but also the availability, access, and coordination of transition services. It reinforces that effective transition assessment goes beyond the individual student and includes collaboration with outside agencies, such as vocational rehabilitation. This connects to my practice by emphasizing the need to consider multiple systems when planning for student transitions.


	Article Purpose

	The purpose of this article is to describe the development and field testing of the Transition Self-Assessment Tool (TSAT), a web-based tool designed to help vocational rehabilitation agencies evaluate and improve transition services. It focuses on measuring the availability, accessibility, and coordination of school-based transition supports. This is important because it shows how structured assessment tools can guide decision-making and improve outcomes for students with disabilities.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	 Comprehensive transition assessment includes evaluating systems, not just individual students. Looking at service availability and access helps identify gaps in support. 

 Access to transition services is not always consistent. I can be more intentional in ensuring all eligible students are connected to appropriate transition supports. 

 Coordination between schools and outside agencies is often limited. Strengthening collaboration with vocational rehabilitation and other agencies can improve continuity of services. 

 Structured assessment tools improve planning and decision-making. Using organized systems or checklists can help guide more effective transition planning. 

 Participation in coordinated transition programs improves outcomes. Schools that intentionally align services across systems provide more consistent and effective support for students.
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