Co-Teaching Tips
SPED 854: Family and Interprofessional Collaboration in Special Education



Erica Grindinger
Department of Special Education
University of Kansas



Dr. Deborah Griswold
July 7, 2025










Co-Teaching Tips
Co-teaching is a collaborative instructional model that pairs a general education teacher with a special education teacher to support all learners, particularly those with disabilities, in inclusive classrooms. While the model holds great potential for improving student outcomes, its success depends on intentional planning, communication, and flexibility. When implemented thoughtfully, co-teaching can promote differentiated instruction, increase student engagement, and build stronger learning communities. This paper outlines two essential strategies, shared planning and flexible teaching models, that help co-teachers maximize their impact in the classroom.
Shared Planning
One of the foundational elements of effective co-teaching is regularly scheduled shared planning time. Without it, co-teachers often fall into a pattern where one teacher leads instruction and the other becomes a passive observer. Shared planning allows both teachers to align instructional goals, discuss student needs, and design differentiated instruction that reflects their shared expertise. According to Friend (2021), collaboration thrives when it is built on mutual respect, trust, and shared responsibility—and this can only develop through ongoing, intentional communication and planning.
For example, during a shared planning session, co-teachers might decide to use the parallel teaching model for an upcoming math lesson. This allows them to group students by instructional level and provide more targeted support in smaller groups. Planning ahead in this way supports instructional equity and ensures that both educators are active contributors during lessons (Friend, 2021).
Flexible Teaching Models
Another key component of successful co-teaching is flexibility in choosing and applying different co-teaching models. Sticking to a single model can limit student engagement and reduce opportunities for differentiated instruction. Co-teachers should be trained to assess the lesson goals, student needs, and classroom context to determine which model—whether it be station teaching, team teaching, alternative teaching, or another—is most effective (Cassel, 2019).
For instance, in a social studies class reviewing for a test, co-teachers may choose station teaching. One station might offer direct reteaching, another guided practice, and a third independent review activities. This allows students to receive instruction in various formats while staying actively engaged. Being intentional about the use of co-teaching models not only supports diverse learning needs but also allows teachers to adjust instruction in ways that promote success for all students (Cassel, 2019; Friend, 2021).
Conclusion
Co-teaching can be a powerful tool for inclusive education, but its effectiveness depends on intentional implementation. Regular shared planning time fosters equal collaboration and promotes cohesive instruction, while flexibility in choosing teaching models allows educators to respond to the specific demands of each lesson and each group of students. When co-teachers plan strategically and adapt their methods, they create an environment where all students are more likely to succeed. As the research and personal practice show, collaboration grounded in mutual respect, open communication, and shared commitment truly transforms classroom learning.
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