



[image: ]
SPED 898 Literature Review Template
Domain: Programs,
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Outcomes

	Article ONE

	APA Citation (3–5-year timeframe)

	Cohen, S., Koegel, R., Koegel, L. K., Engstrom, E., Young, K., & Quach, A. (2022). Using self-management and visual 

     cues to improve responses to nonverbal social cues in adults with autism spectrum disorder. Behavior 

     Modification, 46(3), 529–552. doi:10.1177/0145445520982558

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_primary_10_1177_
0145445520982558

	Associated Competency

	Domain 6.3 Modify verbal & nonverbal communication & behavior to meet needs

	Rationale (explain connection to above competency)

	This article aligns with Domain 6.3: Modify verbal & nonverbal communication & behavior to meet needs because it focuses on strategies to support individuals with ASD in recognizing and responding to nonverbal communication. In my role, it is important that I understand how to explicitly teach and support these skills so students can engage more effectively in social interactions. This article reinforces the need for intentional, structured approaches to teaching communication skills.

	Article Purpose

	The purpose of this article is to examine the effectiveness of using self-management combined with textual cues to teach adults with ASD how to recognize and respond to nonverbal social cues, such as boredom and confusion, during conversations. It also looks at whether these skills are maintained over time and generalized across different people and settings.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• Individuals with ASD may need explicit instruction in nonverbal communication. Recognizing cues like boredom or confusion is not always intuitive and requires direct teaching.

• Self-management strategies support skill development. Teaching individuals to monitor and adjust their own behavior can improve independence in social interactions.

• Textual cues can improve understanding of social situations. Providing clear, structured supports helps individuals interpret and respond to nonverbal communication.

• Skills can generalize across settings and people. With the right supports, students can apply learned communication skills in new environments and with different partners.

• Learned skills can be maintained over time. Consistent practice and support can lead to lasting improvements in communication.

	Article TWO

	APA Citation (3–5-year timeframe)

	Dimitriadou, I., Vasileiadis, I., & Koutras, S. (2024). Tools for promoting independent living skills in individuals with 

     autism. In Tools for promoting independent living skills in individuals with disabilities (pp. 205–234). IGI Global 

     Scientific Publishing. doi:10.4018/979-8-3693-6026-2.ch010



	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_proquest_ebookcentralchapters_
31753165_15_223

	Associated Competency

	Domain 6.4: Activities & techniques for developing independent living skills

	Rationale (explain connection to above competency)

	This article aligns with Domain 6.4: Activities & techniques for developing independent living skills because it focuses on strategies and tools used to teach essential life skills to individuals with disabilities. In my role, it is important that I understand how to support students in building independence across daily routines and real-life situations. This article reinforces the need for intentional, individualized instruction to help students develop the skills they need beyond the classroom.

	Article Purpose

	The purpose of this article is to provide an overview of tools and strategies used to teach independent living skills to individuals with disabilities. It emphasizes the importance of individualized approaches and highlights practical ways educators and professionals can support the development of skills related to daily living, community participation, and overall independence.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• Independent living skills are essential for long-term success. Skills like personal care, daily routines, and community navigation support overall independence and quality of life.

• Instruction should be individualized. Teaching strategies need to be tailored to each student’s strengths, needs, and level of support.

• Real-world application is critical. Practicing skills in meaningful, everyday contexts helps students build independence more effectively.

• A range of strategies and tools can support skill development. Using structured supports, modeling, and repetition can improve learning and retention.

• Promoting independence requires ongoing support. Consistent opportunities to practice and build skills over time lead to greater autonomy.


	Article THREE

	APA Citation (3–5-year timeframe)

	Tīģere, I., Bethere, D., Jurs, P., & Ļubkina, V. (2025). Developing inclusive preschool education for children with 

     autism applying universal learning design strategy. Education Sciences, 15(6), 638. doi:10.3390/educsci15060638

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_primary_10_3390_educsci15060638

	Associated Competency

	Domain 6.5: Apply inclusive principles in the education of ASD

	Rationale (explain connection to above competency)

	This article aligns with Domain 6.5: Apply inclusive principles in the education of ASD because it focuses on using Universal Design for Learning (UDL) to support students with autism in inclusive settings. In my role, it is important that I use strategies that allow all students to access learning in meaningful ways. This article reinforces the importance of flexible, responsive instruction that meets students where they are and supports growth within inclusive environments.

	Article Purpose

	The purpose of this article is to examine how Universal Design for Learning (UDL), supported by neuroscience and developmental principles, can be used to support students with ASD in inclusive preschool settings. It looks at how targeted strategies and scaffolding can support communication and social skill development while promoting access and participation for all learners.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• UDL supports access for all learners. Flexible instruction allows students with different needs to engage in meaningful ways.
• Scaffolding within a student’s development level improves learning. Providing the right level of support helps students build skills more effectively.
• Inclusive environments support social and communication growth. Learning alongside peers creates more opportunities for interaction and development.
• Teacher implementation is critical to success. Effective use of inclusive strategies depends on intentional planning and consistent application.
• Individualized supports can be embedded within whole-group instruction. Students can receive what they need without being separated from their peers.

	Article FOUR

	APA Citation (3–5-year timeframe)

	Farell, G., Zin Latt, C. N., Jalinus, N., Yulastri, A., & Wahyudi, R. (2024). Analysis of job recommendations in 

     vocational education using the intelligent job matching model. JOIV: International Journal on Informatics 

     Visualization Online, 8(1), 361–367. doi:10.62527/joiv.8.1.2201

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_doaj_primary_oai_doaj_org_
article_de5b902606884338aea3db457c95343a

	Associated Competency

	Domain 6.7: Identify match between job, skills, preferences, & characteristics

	Rationale (explain connection to above competency)

	This article aligns with Domain 6.7: Identify match between job, skills, preferences, & characteristics because it focuses on how students can be matched with careers based on their individual profiles, including skills and interests. In my role, it is important that I support students in identifying paths that align with their strengths and preferences. This article reinforces the importance of intentional career planning and using tools that help guide students toward appropriate and meaningful post-school outcomes.

	Article Purpose

	The purpose of this article is to examine how an intelligent job-matching model can be used to connect students with career opportunities that align with their skills, interests, and qualifications. It highlights how technology can support decision-making and help students identify career paths that better match their individual profiles.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• Matching jobs to student strengths improves outcomes. Aligning skills and interests with career options increases the likelihood of success.

• Many students lack clear career direction. Structured support is needed to help students explore and identify appropriate paths.

• Technology can support career decision-making. Tools like job-matching systems can help guide students toward relevant opportunities.

• Personalized recommendations improve job alignment. Individualized information helps students make more informed choices about their future.

• Career planning should be intentional and ongoing. Providing consistent guidance helps students move toward meaningful post-school outcomes.

	Article FIVE

	APA Citation (3–5-year timeframe)

	Kohout‐Diaz, M. (2023). Inclusive education for all: Principles of a shared inclusive ethos. European Journal of 

     Education, 58(2), 185–196. doi:10.1111/ejed.12560

	Permalink from the KU Library

	https://kuprimo.hosted.exlibrisgroup.com/permalink/f/1ik10ij/TN_cdi_crossref_primary_10_1111_ejed_12560

	Associated Competency

	Domain 6.5 Apply inclusive principles in the education of ASD

	Rationale (explain connection to above competency)

	This article aligns with Domain 6.5: Apply inclusive principles in the education of ASD because it examines the complexities and challenges of implementing inclusive practices in real settings. In my role, it is important that I not only understand inclusive principles but also recognize the barriers that can impact how they are applied. This article reinforces the need to approach inclusion thoughtfully and intentionally while staying responsive to the individual needs of students.

	Article Purpose

	The purpose of this article is to examine the tensions and challenges that exist within inclusive education, particularly the disconnect between ideal principles and real-world implementation. It explores how definitions, policies, and practices can sometimes limit effective inclusion and emphasizes the need for thoughtful, flexible approaches that support diverse learners.

	Five Key Findings Related to Your Practice – How might you apply the results in your setting?

	• Inclusion can be challenging to implement in practice. Differences between policy and classroom realities can impact how inclusive practices are carried out.

• Definitions of inclusion are not always clear. Vague or inconsistent understanding can lead to less effective support for students.

• Standardization can limit individualized support. Rigid systems may not fully meet the diverse needs of students with ASD.

• Collaborative approaches are essential. Working across teams leads to more effective and responsive support for students.

• Inclusive practice requires ongoing reflection. Teachers need to adapt and adjust approaches to meet the changing needs of students.
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